ABSTRACT
and blogs (Chen & Breyer, 2012; Davis, 2010; George & Dellasega, 2011) , and has led to the development of adhoc networks, where students create spaces within social media to collaborate and share knowledge around course topics (George & Dellasega, 2011) .Implementing social media into the learning process requires that not only students receive assistance in developing their abilities to learn with and through social media and technology, but also development for faculty. Development should restructure the learning experiences in faculty courses to allow for more collaboration, communication and content sharing (Chen & Breyer, 2012) , which should be ongoing once the implementation is underway (Berends, 2000) .Paramount beyond ability, is the perception of both faculty and students having social media in education, and will now be discussed. knowledge independently as they interact as part of a community, which is a keystone of social constructivism (Vygotsky, 1978) .
The question then is, Why do faculty hold these negative perceptions of certain social media? Is there anything that can be done to change these perceptions to make them more favorable? In addition to these questions that the author has wrestled with for some time, Aydin (2012) has indicated that this is an area where further research should be conducted and is the basis of the study that took place at a Mid western secondary high school in the United States, which will now be described.
Methodology
The genesis of this project came as part of a discussion with a secondary social studies teacher who was struggling to have students complete their homework. The teacher had reached the point of frustration and was willing to try new methods of reaching students. In his capacity as technology director, the author suggested the use of social media, specifically the use of a Facebook Group where homework assignments and reminders could be shared with students. Approximately 16 of 25 students indicated they were already using Facebook, so the teacher decided to give it a try.
Hypothesis
The teacher and author met to discuss how to integrate the Facebook Group into her course? No restrictions were placed concerning the use of the Facebook Group and the teacher was given full discretion on how much and in what ways the teacher wanted to use this medium? As a result of this initial discussion, the teacher determined that due to the unknown nature of using a Facebook Group, the events feature of the group appeared to work the best as a homework reminder tool. The teacher wanted to try using the group with 5 Question completed weekly. This was typically an assignment that had low completion, approximately 30-40%, and according to the teacher, was due on a high student absentee day, averaging four to ten absent students on any given Friday.
A semi-structured focus group was conducted with students prior to the use of the Facebook Group. They were asked to describe their perception of their homework habits and using a Facebook Group within the course. Then the Facebook Group was implemented over the next 12 weeks. Data was collected during this time using online observations of the Facebook Group by the author. Then at the end of the study period, a teacher reflection form and a student questionnaire focusing on the use of the Facebook Group were completed. Quantitative and qualitative data were analyzed using Descriptive Statistics and Open Coding.
Results

Facebook Use
During the project period of 12 weeks, the teacher posted seven events, each for a different assignment. The teacher also posted one status update to the wall of the Facebook Group, which also corresponded to an assignment. The Facebook Group was used less than anticipated. After about a month, the posting of events began to wane. In the teacher reflection, the teacher reported that time became an issue due to competing lesson plan policy initiative at the school.
During one of the first events created to remind students of a homework assignment, students began using the events to share information. Students indicated completion of the assignment, or made suggestions for another film to watch.
One student said that the student was glad the event was posted on Facebook or she would have failed to complete the assignment. While some students used the wall feature of the event, by-and-large there was very little communication present within the Facebook Group other than homework events. To glean additional insight from students, a follow-up question was asked about the use of social media in the student questionnaire.
When students were asked how they would like to see social media integrated into their classes more, the overwhelming response was that they would welcome it if it the content was more interesting and engaging. One concern was some students expressed during the preproject focus group that they did not want to spend time trying to learn a new technology. They believed the content was difficult enough without having to learn an unfamiliar technology at the same time. Students also indicated in the pre-project focus group that approximately two thirds of students were current Facebook users. 
Perceptions
The teacher's reflection addressed the potential of using the Facebook Group. The teacher indicated that she felt the Facebook Group would make a difference if she posted to the group everyday. The teacher thought it provided a better avenue for informing students of assignments and deadlines than did the district's current lesson plan initiative. However, the teacher explained that current district policy required the use of the district's lesson plan website making it difficult to use the Facebook Group, since the teacher had to double enter all assignments.
The teacher also described in her reflection how she changed as a result of this project, by becoming more confident by using Facebook in her courses. During initial discussions, she expressed uncertainty about using the Facebook Group due to lack of knowledge and how it would work with her students. Then, in her reflection, the teacher reiterated that feeling of uncertainty along with fear, The teacher explained that the more events she completed the more confident and adept she was at using the Facebook Group. She felt and could see the benefits of using the Facebook Group with her students if she used it everyday. Students also saw the potential in using Facebook in their courses. In the student questionnaire, the majority of students (79%) indicated that they thought Facebook was a useful classroom tool.
Discussion
The lack of consistency in the use of the Facebook Group precipitated two key findings in this project. These include: student and faculty perceptions of social media as a useful educational tool and the need for faculty support during implementation.
Student and Faculty Perceptions
As per the data, a majority of students in this course, and their instructor, thought Facebook could be a useful tool. At the beginning of this study, most students indicated that they used Facebook on a regular basis and that they did not like learning new technologies while learning new content. These data points are of specific interest, because if students are already users of a technology, then the learning curve for them is much lower. This should allow students to focus more on learning, as opposed to trying to navigate to an unfamiliar setting in addition to the subjectmatter under study. Therefore, it is probable that students would be mostly willing to engage in the Facebook Group had it been used more consistently. Consistency of teacher's use of social media was also identified important within student feedback.
Considering both students and the teacher they indicated that social media was a useful tool for learning. Hence it is plausible that future research could explore the potential that social media has to improve student learning. The affordances of Facebook and other social media can help students not only receive reminders about their homework, but also to help them learn the subject-matter in ways that are more authentic and engaging, which is something students in this study indicated they would be interested in pursuing further. This is in addition to being in line with
McLoughlin and Lee's (2010) position that the use of social media should support personalized student learning within the context of social constructivist learning theory (Vygotsky, 1978) .
Further support for the use of social media in education is present in the teacher's reflection. Even though the use of the Facebook Group was inconsistent, the teacher felt her confidence and ability to use the tool increased and the more the teacher used it, the better she could see how it could be of use in the classroom. This change in the teacher's perception is interesting because, if teachers approach an innovation (e.g., social media) and are able to see the relative advantage of using it in their courses, then it is more likely that instructors also will find ways to integrate it into the curriculum (Rogers, 2003) . This includes Many educators hold the perception that social media, similar to Facebook, have little to no value within the teaching and learning process (Moran et al., 2011 ). Yet the data presented here indicated otherwise that at least for this particular instructor who had access to someone with a high level of interest in using social media in education.
Therefore, it is conceivable that there is potential for the Facebook generation of social media in education. This study, however, is unique in the context in which the instructor reached a more favorable perception of social media's use in the classroom. This is due in part to the problem faced within the course and the teacher's willingness to step outside her comfort zone to try different solutions. The opportunity to use this innovation to address an authentic problem likely had an impact on this particular teacher's change of heart. While it is possible the trigger for the divergent perception was due to having the opportunity to try Facebook in her class and getting to know more about it before making a decision. Given the current data set, this is unknown and further research should be done in this area to confirm the results as well as deepen the level of inquiry. Specifically, questions for future inquiry could be arised as: What factors contributed to the perception change that occurred with this teacher and are those factors able to be found or replicated in a larger study?
Faculty Support
In addition to the perceptions of students and teachers, the data showed that the support teachers receive, both before and during the implementation, is likely a major contributor to the successful adoption of that innovation. A data point of interest from this study comes from the teacher reflection where she explained that it was difficult to post to both the Facebook Group and the district's lesson plan website. Due to district policy, the teacher was required to use a separate lesson planning website even though the teacher believed that the Facebook Group was more useful for her students. Barriers like these are problematic as new innovations emerge in schools. If teachers are expected to take risks to reach students, then additional flexibility is needed with regard to district policies.
Lack of knowledge about innovations, like the one implemented in this study, also proved to be a barrier. The teacher had expressed uncertainty and fear prior to implementing the Facebook Group in her courses.
However, as a result of even a limited and inconsistent use of the Facebook Group, the teacher moved from being uncertain and fearing the tool to seeing it as a potential benefit after she used it in her course. While this is outside the scope of this study, it is logical to infer that if a teacher 
